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The University of British Columbia, Vancouver
���r�tography	is	a	form	of	practice-based	research	steeped	in	the	arts	and	education��	
��longside	other	arts-based��	arts-informed	and	aesthetically	defined	methodolo-
gies��	 a�r�tography	 is	one	of	many	 emerging	 forms	of	 inquiry	 that	 refer	 to	 the	
arts	 as	 a	way	of	 re-searching	 the	world	 to	 enhance	understanding��	Yet��	 it	goes	
even	 further	by	recognizing	the	educative	potential	of	teaching	and	 learning	as	
acts	of	 inquiry��	�ogether��	 the	arts	and	education	complement��	 resist��	and	echo	
one	 another	 through	 rhizomatic	 relations	 of	 living	 inquiry��	 �n	 this	 article��	we	
demonstrate	 rhizomatic	 relations	 in	 an	 ongoing	pro�ect	 entitled	 ��he	City	 of	
Richgate��	where	meanings	are	constructed	within	ongoing	a�r�tographic	inquiries	
described	 as	 collective	 artistic	 and	 educational	praxis��	Rhizomatic	 relations	do	
not	seek	conclusions	and	therefore��	neither	will	this	account��	�nstead��	we	explore	
a�r�tographical	situations	as	methodological	spaces	for	furthering	living	inquiry��	
�n	 doing	 so��	 we	 invite	 the	 art	 education	 community	 to	 consider	 rhizomatic	
relations	performed	through	a�r�tography	as	a	politically	informed	methodology	
of	situations��	
���r�tography	 is	 an	 arts	 and	 education	practice-based	 research	
methodology	��ullivan��	�004�	dedicated	to	acts	of	inquiry	through	the	









practice��	a	 shift	occurs	 from	questioning	who	an	artist��	 researcher��	or	
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Deleuze	 and	 Guattari	 ���8��	 describe	 rhizomes	 metaphorically	
through	the	image	of	crabgrass	that	�connects	any	point	to	any	other	
point��	 �p��	���	by	growing	 in	all	directions��	�hrough	 this	 image	 they	
stress	the	importance	of	the	‘middle’	by	disrupting	the	linearity	of	begin-
nings	and	endings��	��fter	all��	one	fails	to	pursue	a	tangent	if	a	particular	
line	of	 thought	 is	 subscribed��	Rhizomes	 resist	 taxonomies	and	create	
interconnected	networks	with	multiple	entry	points	�see	Wilson	�00����	
�he	metaphor	of	a	map	 is	another	 image	used	 to	describe	 rhizomes��	
for	maps	have	only	middles��	with	no	beginnings	 and	 endings�they	




map��	we	 are	 in	 a	position	 to	 construct	new	 knowledge��	 rather	 than	
merely	propagate	the	old��	���lverman��	�000��	p��	������	�n	this	way��	maps	
and	 tracings	work	 together	 to	make	 connections	 that	may	not	have	
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�004���	 �oreover��	 products	 and	 processes	 are	 conceived	 as	 relational��	
Process	is	an	act	of	invention	rather	than	interpretation	where	concepts	
emerge	from	social	engagements	and	encounters	�Darts��	�004;	Dias	��	
�inkinson��	 �005;	 �pringgay��	 �00���	 �004a��	 �004b��	 �005���	�heorizing	
and	practicing	are	verbs	that	emphasize	the	need	for	being	in	the	process	
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A/r/tography: A Methodology of Situations
Prelude to a Situation: The City of Richgate
�he	 ‘City	 of	Rich	Gate’	 comes	 from	 the	 translated	Chinese	 and	
Japanese	names	for	the	City	of	Richmond���	�or	Chinese	immigrants��	
the	City	of	Rich	Gate	represents	an	ideological	dream	of	a	better	place	
than	their	own	homeland��	�he idea of wealth is an integral part of the	 	 	 	 	 	 	 	 	 	





tion��	Under globalization Richmond is the gate to the Pacific region��	 	 	 	 	 	 	 	 	 	
�igrating	individuals	pass	through	its	airport	everyday��	New	immigrants	
from	�ong	Kong��	�aiwan��	and	mainland	China	arrive	searching	for	an	
opportunity	 to	gain	wealth	and	 lead	a	better	 life��	 �n	 turn��	 they’ve	built	
Richmond	as	a	new	�Chinatown���a	geographically	and	culturally	hybrid	
place��	Yet	Richmond	is	more	than	a	new	Chinatown��	�t	has	a	rich	history	




















of	 diaspora	 is	 increasingly	 invoked	 by	 displaced	 peoples	 who	 feel	
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defined	by	this	relationship��	�cited	in	Clifford��	������	p��	�4����	�roadly	
interpreted��	 elements	 of	 this	description	 apply	 to	many	 residents	 of	
�ritish	Columbia��	who	 have	 in	 common	 a	 history	 of	 dispersal	 and	
displacement��	their	connection	with	a	prior	home	is	strong	enough	�to	
resist	erasure	through	the	normalizing	processes	of	forgetting��	assimi-
lating	and	distancing��	 �p��	�55���	�or	 these	 individuals��	experiences	of	
�loss��	marginality	and	exile	reinforced	by	systematic	exploitation	and	
blocked	 advancement��	 coexist	 �with	 the	 skills	of	 survival…	 strength	
in	 adaptive	 distinction��	 discrepant	 cosmopolitanism��	 and	 stubborn	
visions	of	 renewal��	 �p��	 �56���	Diasporic	 consciousness	 is	 thus	 consti-
tuted	both	negatively	�by	experiences	of	discrimination	and	exclusion��	
and	positively	 �through	 identification	with	world-historical��	cultural��	
or	 political	 forces��	 �p��	 �56���	Considered	 from	 an	upbeat	 or	 assured	
perspective��	diaspora	culture	can	be	seen	to	celebrate	the	good	fortune	
of	 being	 [Canadian]	 differently��	 of	 feeling	 global��	 of	 being	 able	 to	
shuttle	between	worlds�cultures�locations	 ��ontag	��	Dugger��	 ���8���	
Diaspora	 consciousness	 affects	 an	 increasing	 number	 of	 people	 in	
�ritish	Columbia	and	elsewhere��	bringing	with	 it	new	definitions	of	
nationhood	and	nationality��	 �n	 fact��	as	Clifford	 ������	claims��	being	
unfixed	 in	geography	and	 in	static	cultures	 is	the	experience	of	most	
people��	�ite��	home��	 location��	can	be	more	 than	one	place��	and	more	
likely	somewhere	in	between��
Detouring	 from	 notions	 of	 consensus	 and	 generalization��	 we	






�ourneys	 rather	 than	 static	 ideas	 isolated	 from	 their	world	 �Clifford��	
����;	Kwon��	�00����	
We	 began	 our	 a�r�tographical	 study	 by	 posing	 two	 introductory	
questions��	What	artistic	products	might	be	created	through	a	commu-
nity-engaged	 process	 examining	 the	 Chinese-Canadian	 experience	
in	 the	 City	 of	 Richmond��	 a	 geographically	 and	 culturally	 hybrid	
place?	What	 is	brought	 forward	 from	 a	prior	place	 in	 immigrant	or	
diasporic	culture	and	how	is	that	culture	and	memory	transformed	and	
maintained	through	identity��	place	and	community?	��ee	�eer��	�������	
��s	will	become	evident	 in	 the	 interludes	and	 situations	below��	 these	
questions	 evolved	 into	new	 yet	 related	questions��	�his	 is	 an	 impor-
tant	 distinction	 between	 a�r�tographic	work	 and	many	 other	 forms	
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of	 inquiry	 and	 therefore	 questions	 evolve	 as	 the	 shifting	 relational-
ity	 found	within	 the	pro�ect	 informs	 the	direction	of	 the	 inquiry��	 �n	
addition	to	this��	a�r�tography	encourages	all	those	involved	to	become	





An Interlude about A/r/tographic Praxis 
��lthough	each	of	us	knew	of	one	another	before	this	pro�ect	began��	
we	had	never	worked	together��	�hrough	a	sequence	of	events��	inspired	
by	 the	newly	 instituted	Research	Creation	grants	 through	 the	 �ocial	
�ciences	 and	 �umanities	 Research	 Council	 of	 Canada��	 we	 came	
together	to	imagine	a	pro�ect	that	brought	forward	our	mutual	inter-
ests	and	strengths��	 �n	choosing	a	 focus��	we	explored	 ideas	 in	cultural	





the	 funding��	 challenges	 began	 to	 emerge��	 �ome	 of	 these	 challenges	
were	 resolved	while	others	have	persisted��	�hroughout	 this	 interlude	
we	describe	the	process	of	the	pro�ect	and	inter�ect	with	the	challenges	
we	 faced��	�hese	 challenges	are	 inevitable	 in	an	a�r�tographic	 inquiry	
for	a�r�tographers	recognize	the	need	to	pay	attention	to	tangents��	to	
interruptions��	 and	 to	 unsettling	 conversations��	 �urthermore��	 it	 was	
through	rhizomatic	challenges	that	we	were	forced	to	face	our	under-




shared	with	us	 that	 the	 translation	 for	Richmond	 into	Chinese	was	
‘�he	City	of	Richgate��’	Given	the	demographics	of	Richmond��	we	felt	
Chinese	families	should	be	emphasized	in	our	pro�ect	but	we	appreci-







issues	 of	 demographics��	 geography��	 history��	 immigration	 and	 art	 as	
they	are	related	to	landscape	and	changing	cities��	�wo	members	of	our	


















While	 these	 challenges	 were	 being	 met��	 we	 also	 questioned	 our	
positioning	 in	 the	pro�ect��	��s	a�r�tographers��	we	knew	we	needed	 to	
pursue	 our	 own	 artistic	 and	 pedagogical	 inquiry	within	 the	 pro�ect��	









we	ensure	all	 families	 felt	equally	 included	 in	the	decisions?	Was	this	
even	possible?	��s	a�r�tographers��	we	came	to	the	pro�ect	with	a	facility	





We	 believed	 that	 one	 benefit	 of	 the	 pro�ect	 was	 the	 chance	 to	
be	 represented	 as	 a	member	 of	 the	Richmond	 community	 and	 as	 a	
Canadian��	We	hoped	the	families	would	be	interested	in	having	their	
stories	 and	 their	pro�ect	 artifacts	kept	 in	 the	 city	 archives��	 ��lthough	
most	city	archives	maintain	a	library	of	the	most	important	events	and	
people	 in	the	community��	they	are	open	to	collecting	other	materials	









with	us	on	our	 a�r�tographic	 inquiry��	Over	 the	next	 six	months��	we	
interviewed	each	family	several	times	and	collected	images	they	believed	
represented	 their	 �ourneys��	 �hese	 interviews	 could	 be	 characterized	
as	conversational	 interviews	as	 the	 focus	was	 intentionally	broad	and	
allowed	for	an	emergence	of	ideas��	�hough	we	first	envisioned	one	or	










began	 to	 form	 community	 linkages��	 �eanwhile��	 as	 the	 university-
based	researchers��	we	discussed	what	we	were	learning��	started	to	create	
collaborative	artworks��	and	read	theoretical	work	related	to	the	pro�ect��	
�f	 the	 families	wanted	 to	pursue	 these	 lines	of	 inquiry	with	us��	 they	
were	encouraged	to	do	so��	and	in	fact��	two	of	the	families	became	very	
involved	 in	our	 collaborative	 art	pro�ect��	 �nitially	we	had	hoped	 the	
families	would	become	a�r�tographers	 in	ways	that	suited	their	 inter-
ests��	�his	 turned	out	 to	be	 a	 challenge��	One	 could	 claim	 that	 some	
family	 members	 worked	 a�r�tographically	 alongside	 the	 university-
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about	 their	 families��	 their	understandings	of	 immigration��	 and	 their	
reactions	to	the	visual	stories	of	their	family	members��	
Conceptualizing	 �he	 City	 of	 Richgate	 exhibition	 inspired	 many	
rhizomatic	possibilities	as	the	university-based	researchers	reviewed	the	
data	and	 imagined	possibilities	 for	creating	art��	One	metaphor	stood	





was	presented	 and	discussed��	 �amilies	were	willing	 to	work	with	us	




or	profound	change��	�ach	 tells	a	visual	narrative	of	a	 family’s	 strug-
gles	to	understand	an	adopted	homeland��	and��	in	a	broader	sense��	the	
implications	of	dual�multiple	cultures	and	past�present	dimensions	on	
identity��	place	 and	 community��	Creating	 the	 gates	 as	 a	 collaborative	
effort	was	often	challenging��	�eing	careful	not	to	expect	more	of	the	
families	 than	 they	wished	 to	provide��	we	 attempted	 to	balance	 time	
commitments	with	decision-making��	Working	 together��	 families	 and	
artists	made	decisions	on	the	images	to	be	portrayed	on	each	gate	based	
on	 the	 story	 to	be	 told	 and	 the	 aesthetic	 features	 to	be	 emphasized��	
When	 families	 could	 not	 be	 involved��	 the	 decision	 rested	with	 the	
artists	though	the	families	were	consulted��
��s	the	university-based	researchers��	we	came	together	on	a	regular	
basis	 throughout	 the	 inquiry	 to	 engage	 in	 collaborative	 discussions��	
�his	often	meant	reading	and	analyzing	interview	transcripts��	as	well	as	
literary	or	theoretical	texts��	Whenever	possible��	it	included	an	engage-










evolved��	 it	 became	 apparent	 that	most	 of	 the	 families	wanted	 some	
involvement	while	others	preferred	less��	�ypically	one	member	of	the	
family	had	more	energy	 for	 the	pro�ect	 than	others��	Where	we	once	
envisioned	 a	 community-engaged	 pro�ect��	 we	 realized	 the	 pro�ect	
Rita	L��	�rwin��	Ruth	�eer��	�tephanie	�pringgay��	Kit	Grauer��	Gu	Xiong��		
and	�arbara	�ickel
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evolved	into	a	‘working	with	a	community’	pro�ect��	While	we	were	

























coming	apart	marked	 situational	 turning	points	 in	our	methodology	
and	lead	us	to	seeing	a�r�tography	as	a	methodology	of	situations��	
An Interlude about A/r/tography as a Methodology of Situations 
���r�tography	is	a	living	inquiry	of	unfolding	artforms4	and	text	that	
intentionally	 unsettles	 perception	 and	 complicates	 understandings	
through	 its	 rhizomatic	 relationality��	 �n	 so	 doing��	 space	 and	 time	 are	
understood	in	different	ways��	�n	the	visual	arts��	rhizomatic	relations	can	
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�n	 this	 sense��	 �sites��	 are	 not	 geographically	 bound��	 but	 informed	 by	








aud	 states��	 ��he	 forms	 that	 [the	 artist]	presents	 to	 the	public	 [does]	
not	constitute	an	artwork	until	they	are	actually	used	and	occupied	by	





























concourse	 �see	�igure	����	�he	 result	was	an	exhibition	 structure	 that	
gave	the	illusion	of	an	even	larger	gate-like	structure��	�his	was	further	
exemplified	in	the	architecture	of	the	building	itself	being	reminiscent	
of	an	 imposing	gate��	 �ndividuals	witnessing	 the	exhibit	passed	under	
Rita	L��	�rwin��	Ruth	�eer��	�tephanie	�pringgay��	Kit	Grauer��	Gu	Xiong��		
and	�arbara	�ickel
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the	 gates	while	 looking	up	 through	 the	 gates,	 around	 the	 gates	 and	
past	the	gates.	Those	in	attendance	asked	about	our	families;	Canada	
as	 a	 country	 and	 our	 standard	 of	 living	 in	 Canada;	 immigration;	
and	perhaps	most	 importantly,	 they	wanted	 to	practice	 their	English	
language	skills.	
The	 circumstances	 around	 the	 BNU	 exhibition	 were	 politically	
fraught	with	administrative	concern,	while	 the	SNU	exhibition,	 in	a	
university	gallery,	was	 free	of	 such	concerns.	At	BNU,	every	 level	of	









Figure 1. Richgate Exhibition, installation photograph. Art Gallery of Southwest  
Normal University, Chongqing, China. Beer, R., Xiong, G., Irwin, R., Grauer, K., 
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country	brought	about	completely	different	engagements	and	reactions.	
Other	questions	in	our	inquiry	emerged:	Was	the	result	an	art/educa-
tion	 exhibition,	 a	political	 statement	 about	 immigrating	 to	Canada,	
and/or	an	 invitation	to	consider	the	 lives	of	extended	families	 in	two	
countries?	How	did	the	exhibition	 influence	the	thinking	of	those	 in	
attendance?
To	 some,	 our	work	 at	BNU	was	 seen	 as	 politically	 charged.	 For	
others,	 it	 was	 an	 opportunity	 to	 meet	 English-speaking	 individuals	
with	whom	one	could	practice	 their	English.	At	SNU,	many	people	
were	engaged	with	the	images	in	thoughtful	and	often	pedagogical	ways	
while	others	questioned	 the	 installation	 as	 art.	And	 almost	 certainly,	
these	 dichotomous	 descriptions	 are	 overly	 simplified	 for	 there	 were	
some	similar	reactions	at	each	site.	As	a/r/tographers,	we	realized	 the	
exhibitions	created	methodological	situations	for	inquiry.	
Upon	 our	 return	 to	 Canada,	 we	 attempted	 to	 map	 out	 our	 a/r/
tographic	journey.	As	mentioned	at	the	beginning	of	this	article,	maps	




Figure 2. Richgate Exhibition, installation photograph. Art Gallery of Southwest 
Normal University, Chongqing, China.Beer, R., Xiong, G., Irwin, R., Grauer, K., 
Springgay, S., Bickel, B. (2005). 
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relational	 inquiry	was	 important	to	the	project	whether	 it	was	repre-
sented	 in	 the	chronological	history	of	 the	project;	 the	networking	of	
individuals	within	 and	 outside	 the	project;	 the	 storytelling	 of	 times	
past,	present,	or	envisioned	for	the	future;	and	the	sharing	of	 images	
as	 a	 way	 of	 understanding	 experience.	 As	 we	 traced	 some	 of	 these	












Figure 3. Richgate Exhibition, installation photograph. Beijing Normal University, Beijing, 
China. Beer, R., Xiong, G., Irwin, R., Grauer, K., Springgay, S., Bickel, B. (2005).





















objects	and	more	 interested	 in	 their	visual	 stories.	The	gates	became	
invitations	to	witness	their	relatives’	new	lives,	their	standard	of	living,	









come	 to	 appreciate	 the	 interruptions	 and	 surprises	 that	have	 lead	 to	
situational	turning	points.	A/r/tography	as	a	methodology	of	situations	
is	steeped	in	divergent	rhizomatic	relationalities	that	question	assump-
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A Tentative Postlude Within an Ongoing Inquiry
For	 educators	 Terrance	 Carson	 and	 Dennis	 Sumara	 (1997)	 the	


























through	 rhizomatic	 relations.	These	 situations	 are	 challenges	 to	 the	
power	relations	between	and	among	a/r/tographers,	all	those	involved	
in	the	project	and	the	contexts	in	which	the	projects	are	shared.	These	
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